2018 EPP Annual Report

CAEP ID: | 10621 | AACTE SID: | 4385

Institution: | Southwestern Oklahoma State University

Unit: | Department of Education

Section 1. AIMS Profile

After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate.

1.1 In AIMS, the following information is current and accurate...

Agree Disagree
1.1.1 Contact person ® O
1.1.2 EPP characteristics ® @
1.1.3 Program listings ® @)

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2016-2017 ?

Enter a numeric value for each textbox.

2.1.1 Number of completers in programs leading to initial teacher certification or \89
licensuret

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 \117

schools (Do not include those completers counted above.)2

Total number of program completers 206

lrora description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual

2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2016-2017 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP
No Change / Not Applicable

3.2 Any change in the legal status, form of control, or ownership of the EPP.

No Change / Not Applicable
3.3 The addition of programs of study at a degree or credential level different from those that were offered
when most recently accredited

No Change / Not Applicable
3.4 The addition of courses or programs that represent a significant departure, in terms of either content or
delivery, from those that were offered when most recently accredited

No Change / Not Applicable

3.5 A contract with other providers for direct instructional services, including any teach-out agreements
No Change / Not Applicable



Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

No Change / Not Applicable
3.7 Change in state program approval

School Counseling is recognized with probation by the Office of Educational Quality and Accountability (OEQA). A
response to conditions report has been submitted this Spring 2018. School Psychology requires further development
by OEQA. A report will be submitted in the Fall 2018 to address the response to further development required.

Section 4. Display of Annual Reporting Measures.

Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development

(Component 4.1) 5. Graduation Rates (initial & advanced levels)

6. Ability of completers to meet licensing

2. Indicators of teaching effectiveness (certification) and any additional state

(Component 4.2) requirements; Title Il (initial & advanced
levels)

3. Satisfaction of employers and employment |7. Ability of completers to be hired in

milestones education positions for which they have

(Component 4.3 | A.4.1) prepared (initial & advanced levels)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

4. Satisfaction of completers
(Component 4.4 | A.4.2)

1

Link: |http://www.swosu.edu/academics/education/accreditation.aspx

Description of data |Accreditation documents, such as state/national reports, certification exam pass rates, and other
accessible via link: [accreditation documents

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. | 4. | 5. |6.|7. | 8.
Initial-Licensure Programs O ]
Advanced-Level Programs - O | O .|

Link: |
Description of data’
accessible via link:

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. 4. | 5. |6.|7. | 8.
Initial-Licensure Programs OO0 O OO O
Advanced-Level Programs - O d OO | O

Link: |https://ns|ds.ed.gov/nslds/nslds_SA/defauItmanagement/cohortdetaiI_3yr.cfm?sno=0&ope_id=003181

Description of data
accessible via link:

student loan default rates

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial




Level \ Annual Reporting Measure 1. | 2. | 3.

O|jgje
Ojaj
K| &|*®

Ojgje

4.
Initial-Licensure Programs OO0 O
Advanced-Level Programs - O d

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?
Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

From reviewing the annual report measures over the past three years, the unit has determined that candidates partake in a variety
of experiences during the teacher education program to develop their knowledge, skills, and dispositions as outlined by state and
national standards. The unit uses its conceptual framework, Experience Based Teacher Education (EBTE), to ensure that
candidates possess content and pedagogical knowledge and expertise, partake in clinical partnerships and practices to gain skills
and dispositions needed to effectively and positively impact diverse student populations. EBTE is an “eclectic” program of study
that incorporates selected and relevant components of traditional, competency based, and performance based teacher education
programs. The acronym represents an emphasis on: Exemplary university classroom experiences, Best practice field experiences,
Teacher education cohort experiences and Education related service learning experiences. The major provisions of the EBTE
program are: (1) practitioner oriented learning activities; (2) continuously changing and diverse learning environments; (3) selection
and sequence of activity progressions via the knowledge, understanding, and application categories, and (4) continuous
performance evaluation of the candidates and program curriculum. These activities are designed to produce program completers
who demonstrate critical thinking and mastery of subject content, effective communication skills, exemplary practices for
instructional planning, delivery and assessment, global awareness with the ability to accommodate diverse student learners,
ethical, moral and professional responsibility, and collaborative relationships with colleagues, parents, and community members.
The unit has aligned assessments with INTASC, state, and national SPA standards. However, an area of concern that the unit
(Department Chair, Accreditation Coordinator, the Coordinator of Certification and faculty members) has identified is the low or
failing scores of CEOE (Certification Examinations of Oklahoma Educators) for the state certification exams, Oklahoma General
Education Test (OGET) and the OSAT (Oklahoma Subject Area Test). The unit is in the process of implementing exam prep
sessions available for candidates who are struggling to pass these exams.

Institutional Default Rates are published by the U.S. Department of Education and are public records. According to SWOSU's
Director of Student Financial Services, the student loan default rates are currently trending down. However, this is mostly due to
the assistance provided by the Oklahoma State Regents. They are currently contracted with United Student Aid Funds to assist
schools in lowering default rates in Oklahoma. Schools with rates of 10% or more receive this additional assistance through their
product called Campus Connect. Counseling is provided to students while they are in their grace period and beyond or as they
become delinquent Counseling has made a large difference in loan rates in Oklahoma. The cost for the institutions that qualify is
covered by the State Regents Office.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

NO7ANIS: Areas for Improvement related to Standard 1 cited as a result of the last CAEP review:

1. The unit has not clearly identified nor provided data on the professional dispositions expected

of candidates. (ITP) (ADV)

The unit recognizes the importance of assessing candidate dispositions at three different points within the degree program: at
program entry (Foundations of Education course), admission into the teacher education program, and program completion.
Candidates create their Philosophy of Education in Foundations of Education, which is graded by the instructor and becomes a
part of their Level | portfolio. Their Philosophy of Education provides an early indication of the candidate’s professional dispositions.
In Foundations of Education, candidates must also complete 30 hours of observation (with at least 10 hours of observation in a
diverse school) in the public schools under the supervision of certified teachers. The cooperating teachers are asked to complete
an evaluation of the candidates’ performance and dispositions using a rating scale of 2-Above Average, 2-Average-2, Limited-1,
and 0-Not Observed. The composite means from these evaluations are gathered, and the unit discusses any concerns related to
the professional dispositions of the candidates. Dispositions are also measured during interviews for candidate admission into the
teacher education program. Two interviewers, a SWOSU faculty member and a public school teacher or administrator, ask the
candidate a set of 8 predetermined questions regarding professional motivation, knowledge of subject matter, adapting instruction
for individual needs, incorporating technology, classroom motivation and management skills, communication skills, parent
involvement, professional commitment and responsibility, and professional manner and speaking skills. Once again, results of the




nterviews are reviewed and discussed by the Department Chair and faculty members. Any concerns related to the professional
ispositions of the candidates are addressed with the candidate, if necessary. Candidate dispositions are also assessed on the
tudent Teaching Summative Evaluation for all teacher candidates. Currently, the unit is undergoing training with Chalk and Wire,
he new assessment system which will be launched in Fall 2018. Faculty training has already started, and initial conversion from
aper based data gathering to digital will occur in Summer 2018. Chalk and Wire will not only help with identifying and collecting
rofessional dispositions data quickly, but it will also help to accurately track information on candidate qualifications, field
xperiences, program completers, and unit and program quality on a consistent basis. Data on professional dispositions of
andidates is currently located on Canvas and will soon be readily accessible through Chalk and Wire .

NeVNN=: Areas for Improvement related to Standard 2 cited as a result of the last CAEP review:

1. Revised: The unit does not consistently analyze data for unit and program improvement. (ITP) (ADV)

The collection of data from multiple assessments to evaluate candidate, faculty, and program performance is systematic and
ongoing. This data comes from both internal and external sources. Candidate performance data, such as Certification Examinations
for Oklahoma Educators (CEOE) scores, student teacher evaluations, and the Teacher and Leader Effectiveness (TLE) evaluation
system is entered into a central data base as soon as it becomes available in Canvas, our learning management system, for all
faculty members to access and review. Departmental meetings are held to discuss changes, weaknesses, strengths, and concerns
of the data for overall program improvement. This data base is managed by the Unit's Accreditation Coordinator and Coordinator of
Field Experiences and Certification. The Accreditation Coordinator and Coordinator of Field Experiences and Certification is also
responsible for providing appropriate assessment data annually to designated faculty members, such as program report writers and
administrators, in each department. These faculty members along with the Department Chair are assigned the responsibility of
reviewing, analyzing, and evaluating assessment data for the program. The Department Chairs hold monthly meetings (or as
needed) with all faculty members to review and analyze data for recommendations for program improvement. The Teacher
Education Council is comprised of the Education Department Chair and Education faculty members and usually meets several
times each year. The council’'s mission is designed to focus on unit evaluation of procedures, instruments, and evaluation criteria
that ensures competence of candidates’ knowledge, skills and dispositions and is responsible for data analysis. Copies of agendas
and minutes of meetings are available in Canvas.

In addition, the Office of Institutional Research, the University's Assessment Center, and Information Technology Services
department also collect data and generate a number of reports from the university data base regarding enrollment, GPA, degrees
granted, course/instructor evaluations, etc. as requested by the Accreditation Coordinator, Department Chairs, and other faculty
members and administrators. The Assessment Center collects and tabulates data from all student teacher summative evaluations
by use of scantron forms. While the collection of data has been systematic over the years, the unit has adopted Chalk and Wire for
a standard protocol for analysis and evaluation of the data to better document the analysis of data and how it's used for
programmatic improvement. This new form and procedure will be implemented in the fall of 2018.

The University Assessment Center also collects and analyzes data from course/instructor evaluations each semester and makes
the data available to faculty in hard copy or digital format. The Assessment Center collects, analyzes and reports data from student
teacher summative evaluations and the Teacher Work Sample. We are planning to make our follow-up surveys for graduates and
administrators available online through Chalk and Wire. These surveys allow for external sources to provide input to improve
program and candidate performance. Our unit understands the importance of multiple data assessment analysis to screen
candidates for admission, monitor their progress, and evaluate their competency as well as the unit's. The unit is cognizant of the
importance of analyzing evaluating the unit for continuous program improvement in order to offer a quality teacher education
program and produce competent program completers .

NeVNN=: Areas for Improvement related to Standard 3 cited as a result of the last CAEP review:

1. The unit does not ensure that candidates in the M.Ed. programs of Early Childhood, Elementary, and

Secondary Education participate in field experiences. (ADV)

he unit ensures that candidates in M.Ed programs patrticipate in field experiences. Field experiences provide the opportunity for
andidates to apply the knowledge, skills, and dispositions learned and developed throughout the teacher education program. Field
nd clinical experiences are an integral component of the unit's EBTE conceptual framework (Best practice field experiences). Field
xperiences are developed for M.Ed. candidates to provide authentic learning opportunities that allow them to demonstrate their
bility to support learning of all students. In Education Administration, for example, candidates must develop artifacts with
eflections in conjunction with course assignments and field experiences. These artifacts demonstrate that the candidates have met
he first six ELCC Standards, all of which specifically address the candidates “knowledge and ability to promote success for all
tudents.” Advanced candidates in School Counseling, Psychometry and Psychology also participate in authentic learning activities
nvolving the guidance or evaluation of actual students in the public schools. Most of these activities require documentation of their
mpact on student achievement or success.

dditionally, all candidates in M.Ed. programs participate in a supervised practicum or internship. All M.Ed. candidates must meet
he requirements for the first transition point before starting their clinical experience. Most M.Ed. candidates have a bachelor’s
egree and a teaching certificate. However, those with a degree but no teaching certificate must have completed 18 hours of
rofessional education courses and 12 weeks of student teaching as an undergraduate. Successful completion of their clinical
ractice (and the program) requires a satisfactory evaluation from their supervisor and satisfactory completion of their exit portfolio.
he Unit’s evaluation of the field experiences provided to our candidates is systematic and ongoing. The Coordinator of Field
xperiences surveys school administrators and clinical faculty relative to field experiences each semester. Candidate surveys are
Iso administered at the conclusion of student teaching during the Teacher Candidate Completion Day. Follow-up surveys are also

ailed to initial and advanced candidates within a year after program completion. The unit uses the data from these surveys to
ssess the overall effectiveness of the teacher education program, including the field experiences provided. A graduate catalog can
e found at this link http://www.swosu.edu/resources/catalog/pdfs/graduate/graduate-catalog-a.pdf for more information on further



requirements of M.Ed. programs.

Ne7ANl=: Areas for Improvement related to Standard 4 cited as a result of the last CAEP review:

1. The unit does not ensure that candidates have experiences with P-12 students from different
socioeconomic groups, students from diverse ethnic/racial groups, English Language (1ITP) (ADV)
Learners, and students with disabilities.

he unit understands the importance of providing our candidates with the opportunity for field experiences involving diverse student
populations. Diversity in field experiences begins in Foundations of Education. The Foundations of Education field experience
requirements are as follows: 1) Teacher candidates must observe for a total of 30 hours. Observations will be split between two
ifferent school districts, one being diverse. 2) The minimum number of hours in one school district is 10. 3) At least 10 hours of
bservation must be in a school district(s) designated as diverse by the Department of Education. 4) In order for a school to be
iverse, a school district must have at least 40% diverse ethnicity and/or at least 50% socio-economic diversity (free/reduced lunch)
ccording to www.schoolreportcard.org. This emphasis continues throughout the courses in the program and the placement for
tudent teaching. It is closely monitored by faculty and the Coordinator of Field Experiences. Data on the ethnic, racial, and gender
iversity of students in the school districts in which candidates do their field experiences and clinical practice is gathered and
hared in Canvas. The data attests to our commitment in providing field experiences in a variety of settings with diverse student
populations. Additional field experience opportunities are available at locals schools like Burcham Elementary in Weatherford and
lementary schools in Clinton. Both of these school districts serve children from low-income households and culturally diverse
tudents. Many of our candidates also volunteer their time to work with exceptional children in Special Olympics competition each
emester. Members of the student organizations, such as SWOSU READ and the Student Council for Exceptional Children, assist
in Special Olympics and other local events. Student diversity is not only recognized by our candidates but also analyzed for
purposes of instructional planning and delivery. An important component of the Teacher Work Sample is completed during student
eaching, which requires candidates to recognize, plan, and modify their teaching based on the diverse learning needs.

Ne7ANl=: Areas for Improvement related to Standard 6 cited as a result of the last CAEP review:

1. Revised: Workload policies limit the engagement of professional educational faculty members

in scholarship and assessment. (ITP) (ADV)

In spite of the state's large budget deficit, faculty members are given the opportunity to attend professional development at local,
tate, and national conferences to improve teaching and learning. Faculty members are also encouraged to collaborate with P-12
partners through field experiences and volunteer opportunities of special events. Ongoing professional development that addresses
hanges in curriculum, instruction, and assessment is an important faculty resource to the unit. The university also supports
professional development through funds budgeted for faculty travel each year. Additional funds are available through the Office of
ponsored Programs.

he unit provides professional development opportunities for all faculty members through programs on-campus, off-campus, and by
istance learning. During the past year, on-campus professional development programs for faculty that focused on effective
eaching include but not limited to multiple sessions on using Canvas, effective methods of teaching practices through webinars,
ervice learning opportunities (Campus Compact), accommodating students with learning and reading disabilities, legal issues
oncerning learning disabled students, meeting CAEP program report requirements, and preparing for CAEP accreditation.
Furthermore, faculty members attend the annual Oklahoma Association of Colleges of Teacher Education (OACTE) conference

nd the annual American Association of Colleges of Teacher Education (AACTE) each year. Faculty members also attend a variety
f conferences sponsored by professional organizations in their content area.

Each faculty member is required to complete an annual professional development chart that outlines his/her required professional
ervice and volunteer experiences in public schools. This can include providing staff development workshops in public schools,
professional growth through attending meetings of professional organizations, and scholarly activity such as writing papers or
rticles for presentation/publication.

Faculty members are given three hours of release time for advisement and scholarship each semester. If faculty members request
he option of teaching courses in addition to their normal load due to personal interest and in the course material and student
ngagement, then this may result in an increase in course load. Additionally, there are intersessions in which faculty members may
lect to teach one course, which is outside the regular semester period. However, it is reported as load during the regular semester.
Currently, there are four faculty members working on their doctoral degrees. Recently, two faculty members completed their

octoral programs. The unit realizes the importance of providing candidates with quality instruction, field experiences, and
partnership opportunities with P-12 students in Oklahoma public school districts. The unit seeks professional development
pportunities at the local, state, and national levels for professional educational faculty members and uses assessment analysis for
unit and program improvement.

Section 6. Continuous Improvement

CAEP Standard 5
The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results


www.schoolreportcard.org

over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

o Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
e What innovations or changes did the EPP implement as a result of that review?
e How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

e What quality assurance system data did the provider review?

e What patterns across preparation programs (both strengths and weaknesses) did the provider identify?

e How did the provider use data/evidence for continuous improvement?

e How did the provider test innovations?

e What specific examples show that changes and program modifications can be linked back to evidence/data?

e How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?

e How did the provider document that data-driven changes are ongoing and based on systematic assessment of

performance, and/or that innovations result in overall positive trends of improvement for EPPs, their
candidates, and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

The unit understands and recognizes the need for ongoing and continuous improvement in order to meet the university and unit's
mission as well as accreditation requirements. The unit continues to strive to provide teacher candidates with the essential
knowledge, skills, and professional dispositions required of high quality teachers. The unit uses state and EPP created
assessments to collect and analyze candidate performance and discusses possible changes as needed based on candidate
performance.
Over the past three years, our unit has explored ways to clearly address Areas for Improvement. Specifically, the unit seeks to
ensure continual improvement in tracking professional dispositions expected of the candidates, analyzing data for unit and program
improvement, and documenting P-12 field experiences in diverse settings. Therefore, the unit adopted Chalk and Wire, an ongoing
assessment system (electronic portfolio), which will aid the unit in assessing and documenting student progress on learning
outcomes, professional dispositions, and field experiences throughout the program. This assessment system will also provide easy
access to formative and summative data on student performance to faculty members and candidates. Candidates will be able to
monitor their growth and understanding of learning outcomes and reflect upon their progress as a whole in all courses. Most
importantly, Chalk and Wire will allow the unit to monitor student progress for necessary improvements or adjustments in
instructional practices as needed. The unit is expecting to begin implementing Chalk and Wire this upcoming Fall semester in
Foundations of Education. Currently, the Department Chair, Accreditation Coordinator, and faculty members are being trained on
the software.
1) Professional dispositions: The continued practice of reviewing professional dispositions of candidates has been accomplished by
inputting data from individual disposition rubrics to generate data tables for analysis. As Department of Education faculty reviewed
resulting data, it became clear that candidates consistently scored at a very high level across the various dispositions. Further
analysis brought into consideration the data collection process. Candidates are asked to present a “disposition rubric” to faculty,
mentors, and other clinical supervisors of their choosing to be completed on the candidate. Subsequently, candidates have
opportunity to review the ratings before turning in the completed rubric. It became clear that any candidate receiving a less than
favorable rating on these disposition rubrics could simply destroy that document and seek out a different person in hopes of
receiving a better score. Additionally, evaluators were being asked to score candidates from a full list of dispositions, some of

hich they may not have had opportunity to observe. It is possible that scores are inflated from feelings of not wanting to negatively
affect student progress. In either case, factual analysis is impossible if data is skewed, and any opportunity for intervention is
eliminated when less than favorable evaluations are eliminated from consideration by students. The changes to this process will be
three fold. (1) All disposition evaluations will be completed digitally, outside the presence of the candidate being evaluated. Scores
will be delivered directly to our data system, eliminating initial candidate review. (2) Evaluators will be chosen based upon their role
for interacting with the candidate by. The electronic link to the disposition evaluation measure will be provided to clinical faculty and
mentors who work closely with candidates in field experience outside the university setting. (3) Faculty evaluations of dispositions
will be included as individual dispositions are applicable to interactions and performance assessments in class settings. As some
professional dispositions may be more easily observed in the performance of different experiences, faculty will determine
collaboratively which dispositions should be connected to classroom activities, and subsequently evaluated throughout candidates’
time in our programs.
2) Analyzing data for unit and program improvement is improved through the transition to Chalk & Wire. With data emerging from




0 many places, it has been difficult to assemble for consideration beyond the program level. As existing information is shared and
nalyzed at the unit level, it becomes clear how it may be easy to allow fragmentation to occur in our past practices. Creating data
athways through Chalk & Wire for collecting and analyzing will promote ongoing review of data to generate timely recognition of
otential issues, with opportunities for just-in-time intervention. Trends relative to student performance individually, within specific
ourses, sections, standards, and dispositions will be generated with greater usability.

) Documentation of P-12 field experiences in diverse settings has been part of our program for many years. Our unit has utilized
arious approaches to documenting these experiences. Most recently, all field experience placements are handled through the
ffice of student teaching and field experiences. While this approach has centralized the data collection, it can result in a
ottleneck, slowing the placement process. Although we can better document where the placement occurs and the site’s diversity
haracteristics, it remains difficult to document the type of placement experience. As we implement the use of Chalk & Wire,
lacement may again be managed at the instructor level using electronic links and responses for each candidate seeking
lacement. These links will be delivered directly to the host teacher. Characteristics of each placement will be tabulated along with
nformation regarding what type of placement the experience supports. This approach should promote greater capacity to build
rofessional relationships with host sites and P-12 partners. Further, placements will be more directly driven by and related to
pecific CAEP and SPA standards through instructor/ student assessment.

Tag the standard(s) or component(s) to which the data or changes apply.

3.4 Creates and monitors candidate progress

A.1.1 Candidate Knowledge, Skills, and Professional Dispositions
A.5.3 Continuous Improvement

A.5.4 Continuous Improvement

A.5.5 Continuous Improvement

X.4 Previous AFl / Weaknesses

Upload data results or documentation of data-driven changes.

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service activities
during a CAEP Conference or in other CAEP Communications?

©vyes U No

6.3 Optional Comments

Section 7: Transition

In the transition from legacy standards and principles to the CAEP standards, CAEP wishes to support a successful transition
to CAEP Accreditation. The EPP Annual Report offers an opportunity for rigorous and thoughtful reflection regarding progress
in demonstrating evidence toward CAEP Accreditation. To this end, CAEP asks for the following information so that CAEP can
identify areas of priority in providing guidance to EPPs.

7.1 Assess and identify gaps (if any) in the EPP’s evidence relating to the CAEP standards and the progress made on
addressing those gaps. This is an opportunity to share the EPP’s assessment of its evidence. It may help to use the Readiness
for Accreditation Self-Assessment Checklist, the CAEP Accreditation Handbook (for initial level programs), or the CAEP
Handbook: Guidance on Self-Study Reports for Accreditation at the Advanced Level.

If there are no identified gaps, click the box next to "No identified gaps" and proceed to question 7.2.
[l No identified gaps

If there are identified gaps, please summarize the gaps and any steps planned or taken toward the gap(s) to be fully
prepared by your CAEP site visit in the text box below and tag the standard or component to which the text applies.
he unit firmly believes that the preparation of competent teachers requires rigorous and ongoing evaluation of the program.
Specifically, the unit focuses on how the program is delivered and the effectiveness of its program completers. Moreover, the unit
understands the importance of using CAEP standards as a guide in the process of continuous improvement. As mentioned
previously, the implementation of Chalk and Wire, this coming Fall will allow for multiple measures, including internal and external
ources of data. With Chalk and Wire, our unit will be able to track and collect data from candidates, analyze data, and use the
results for guidance in program improvement.
Furthermore, the unit acknowledges the importance of strengthening program impact (CAEP Standard 4) and its quality assurance
ystem (CAEP Standard 5). The unit plans on taking the following steps to close these gaps:
1. Use multiple measures to monitoring student growth at different points throughout the program (ex. professional dispositions,
ssessments, course assignments).
. Conduct student surveys to determine teacher effectiveness and program completer satisfaction.
. Conduct employer surveys to gather employer's satisfaction of our teacher education program.
. Use ongoing multiple measures in data collection to enhance overall program improvement through external tools such as TLE
(Teacher and Leader Effectiveness) evaluation system. TLE data is nhow available (since 2017) for the unit to use as evidence of
program completers' impact on student learning and development.




Tag the standard(s) or component(s) to which the text applies.

4.1 Completer impact on student growth and learning

4.2 Completer effectiveness via observations and/or student surveys

4.3 Employer satisfaction

4.4 Completer satisfaction

5.1 Effective quality assurance system that monitors progress using multiple measures
5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used

5.4 Measures of completer impact are analyzed, shared and used in decision-making
5.5 Relevant stakeholders are involved in program evaluation

A.4.1 Satisfaction of Employers

A.4.2 Satisfaction of Completers

A.5.1 Quality and Strategic Evaluation

A.5.2 Quality and Strategic Evaluation

A.5.3 Continuous Improvement

A.5.4 Continuous Improvement

A.5.5 Continuous Improvement

7.2 | certify to the best of my knowledge that the EPP continues to meet legacy NCATE Standards or TEAC Quality Principles,
as applicable.

©yves UNo

7.3 If no, please describe any changes that mean that the EPP does not continue to meet legacy NCATE Standards or TEAC
Quality Principles, as applicable.

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, | indicate that | am authorized by the EPP to complete the 2018
EPP Annual Report.

I am authorized to complete this report.

Report Preparer's Information

Name: [Veronica Aguinaga

Position: ]Accreditation Coordinator, Assistant Professor

Phone: [(580)774-7115

E-mail: \veronica.aguinaga@swosu.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy
Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

Monitor whether the EPP continues to meet the CAEP Standards between site visits.

Review and analyze stipulations and any AFls submitted with evidence that they were addressed.

Monitor reports of substantive changes.

Collect headcount completer data, including for distance learning programs.

Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.
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CAEP accreditation staff conduct annual analysis of AFls and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.
Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title Il decision, term, consumer information, or candidate performance (e.g.,
standardized test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

Acknowledge



	2018 EPP Annual Report
	Section 1. AIMS Profile
	Section 2. Program Completers


