2012 Part C of the AACTE / NCATE Annual Report

Institutional Information

NCATE ID: | 10621 | AACTE SID: | 4385

Institution: | Southwestern Oklahoma State University

Unit: | Department of Education

Section |. Program Completer

How many candidates completed programs that prepared them to work in preschool through grade 12 settings in the 2011-

2012 academic year (September 1, 2011-August 31, 2012) ?

[228
Include candidates who

completed a program that made them eligible for a teaching license,
are licensed teachers who completed a graduate program, and

e completed a program to work as a school administrator, school psychologist, school library media specialist, reading

specialist, and other specialties in schools.

Include the candidates who have completed a bachelor's, post-bachelor's, master's, specialist, or doctoral program.
Programs may or may not be tied to a state license or credential.

Section Il. Display of Candidate Performance Data

Where is candidate performance data displayed on your institution's website?
accreditation web page:

http://www.swosu.edu/education/accreditation.asp

Section lll. Substantive Changes

Have any of the following substantive changes occurred at your institution or unit during the 2011-2012
academic year?

1. Addition or removal of a preparation program at any level (e.g., a master degree).
No Change / Not Applicable

2. Changes in program delivery from traditional to distance learning programs in which more than 50 percent
of the courses are not delivered face-to face.

No Change / Not Applicable

3. Change in control of institution. Please indicate any changes in control or ownership of the institution such
as a merger with another institution, separation from an institution, purchase of an institution, etc.

No Change / Not Applicable

4. Increased in program offerings for education professionals at off-campus sites both within and outside the
United States.

No Change / Not Applicable
5. Significant changes as the result of a natural disaster or other unforeseen circumstances.
No Change / Not Applicable

6. Significant change (25 percent increase or decrease) in Delivery of a program in whole or in significant
part by a non-profit or for-profit partner

No Change / Not Applicable
7. Significant change (25 percent increase or decrease) in Budget
No Change / Not Applicable
8. Significant change (25 percent increase or decrease) in Candidate enrollment
No Change / Not Applicable
9. Significant change (25 percent increase or decrease) in Size of the full-time faculty
No Change / Not Applicable
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‘ CONFIDENTIALITY

A. EBI has established the following policy regarding the disclosure and use of the results from its benchmarking assessments. Individuals or
groups who gain access to the results are subject to this confidentiality policy.

B. EBI results fall into two categories: Restricted Results and Unrestricted Results.

1.

2.

Restricted Results include the following:

a. Factor and question means reported for Participant’s “Select 6” comparison group, Carnegie classification, “All Institutions”
or any other grouping in the study.
b. Names of comparison institutions and question or factor ranking or comparison with “Select 6” comparison institutions,
Carnegie classification, “All Institutions” or any other grouping in the study.
c¢. All other information contained in or related to the assessment survey, the results of the survey, or any reports generated
regarding the assessment, except as expressly designated as “Unrestricted Results” herein.
Unrestricted Results shall include general comments about Participant’s institutional data as well as differences in factor or
question means over time. For example, Participant may indicate qualitative descriptions of the form “we have seen a 15%
improvement in overall satisfaction since 1998” or indicate a quantitative description such as “we have improved from a 4.65 to a
5.31 in overall satisfaction.”

C. Participant is permitted to disclose Restricted Results to the following parties only, subject further to the condition that this confidentiality
policy is included with all shared results:

1.
2.

3.

Offices or staff internal to Participant, including executive offices and offices of assessment and/or institutional research

Any external consultant hired to assist Participant, provided that any such consultant does not share the results with external
organizations, third parties, or members of their consulting organization not engaged in the consulting project for Participant
Regional/national/discipline-specific accrediting organizations or legislative review processes, if applicable

Participant’s institutional advisory boards/committees Participant is thereby not permitted to disclose Restricted Results in any
other manner, including but not limited to, disclosing Restricted Results to the following parties: prospective students, organizations
external to the institution, or any other third parties, including release to such parties through external newsletters, news releases,
websites, marketing materials, or publications viewed by external populations.

D. Participant is permitted to disclose Unrestricted Results to any party mentioned in Section C above, as well as prospective students,
students, alumni or organizations external to Participant. This includes release of results through publications viewed by external
populations (e.g. external newsletters, news releases, websites or marketing materials).

E. Workshop and Professional Publications Confidentiality Statement. For the limited purpose of sharing their experiences of using
results of EBI studies for continuous improvement, including the sharing of results analysis techniques, presenters at conferences
designed to facilitate the effective use of project results and authors of professional publications may disclose the following with fellow
professionals: (1) their own results analysis, (2) the aggregate results of all institutions, (3) the aggregate results of the Carnegie Class
Analysis, and (4) the aggregate results of their Select 6”comparison group, so long as the “Select 6” institutions are not individually
identified.

| NEED HELP?

If you have questions or comments about this report or EBI’s Online Reporting, please contact EBI at (417) 429-0551 (8 a.m. - 5 p.m. CT),
email at helpdesk@webebi.com, or sign up for one of EBI’s free online webinars at http://www.webebi.com/community/events.
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THE POWER OF ASSESSMENT AND BENCHMARKING

We appreciate your interest and participation in the EBI Teacher Education Exit Assessment. Rigorous, research-based EBI® assessments can
unlock the power of assessment results to improve your institution's performance. Our assessments provide targeted, analysis-backed insights
to measure your performance and guide your improvement efforts. EBI's analysis identifies where you should focus your time, money and
resources to improve the overall quality of the student experience and help each student thrive.

To empower college educators to positively impact student retention, success, learning and satisfaction; to
improve the overall quality of the college student experience.

Since 1994, EBI has been dedicated to improving retention, student success, and the quality of the college student
experience. EBI has empowered over 1,500 college and universities to impact student development, learning,
retention and satisfaction through the MAP-Works® student success and retention platforms, and through national
benchmarking assessments for accreditation and continuous improvement. EBI’s retention effectiveness is
grounded in theory, research and statistical methods. EBI assessment programs are rooted in accreditation and
professional standards and in principles of continuous improvements. EBI offers over 50 nationally benchmarked
academic and student affairs assessments as well as MAP-Works, a comprehensive student success and retention
platform. EBI’s MAP-Works and benchmarking assessments are the essential foundation of an effective
assessment and student success initiative. To learn more about EBI and our history, please visit
http://www.webebi.com/about.

Commitment to Assessment // Your institution partnered with EBI to participate in the EBI Teacher Education Exit Assessment. Assessment is a
process to collect information to better understand the perceptions of your institution’s effectiveness from the viewpoint of your campus
constituents. Assessment information answers important questions such as “How effective is our program?” or “Where should we focus
resources to improve?”

Focusing only on your institution’s performance can be limiting; questions such as “Is improvement possible?” are difficult to answer without
benchmarking information. Benchmarking, a key feature in this project, provides comparisons between your institution and others (external
benchmarking), between successive years (longitudinal benchmarking), and between groups (internal benchmarking). Benchmarking allows you
to identify comparative strengths and weaknesses.

Closing the Assessment Loop // Successful assessment projects combine data collection, analysis, action planning, and implementation of
actions. Unfortunately, most assessment projects end after studying the assessment results without creating and implementing actions for
improvement. We recommend the following steps:

CONDUCT ASSESSMENT // Using a survey
instrument that reliably measures areas
important to your profession is a critical

first step.
IMPLEMENT ACTION PLAN // ANALYZE INFORMATION // .
. . Carefully review the analysis (both written and
Assign a person(s) to each action and hold . . .
. online) to understand issues facing your
them accountable for their area of
. program and where your program should focus
responsibility. ; .
its attention.
CREATE ACTION PLAN //
Develop an Action Plan for program
improvement based on these results.
2011-12 EBI Teacher Education Exit Assessment 1
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THE POWER OF ASSESSMENT AND BENCHMARKING

EBI provides two reporting platforms for your convenience.

EBI’'s Written Report // EBI’s written report is segmented into four major areas:

¢ Confidentiality Statement: (Located on the first page of this written report.) All results are confidential and may be reproduced and
utilized only for continuous improvement purposes on your campus.

e Assessment Summary: This section contains supplemental information to assist you in understanding the results such as a glossary of
terms, list of survey questions and factors, description of the statistical analysis used, external benchmarking groups, and survey response
rates.

¢ Executive Summary: EBI recommends you begin your review of the results with this section. All the major components are pulled
together to give an excellent overview of your institution’s current performance, external benchmarking comparisons, longitudinal trends,
and areas on which to focus resources for improvement. Be sure to identify individual factors key to institutional improvement and any
populations (e.g., gender, race) with specific issues in order to target actions as necessary.

¢ Individual Factor Analysis: Once key factors are identified, explore them in-depth to better understand their current and past
performance. In addition, detailed information of the factor’s scaled questions is reported. Actions should be targeted towards scaled
questions which are more tangible and directly actionable.

EBI’s Online Reports // If you would like to delve deeper into your assessment information, EBI’s Online Reports provides additional information
(e.g., population characteristics) and interactive tools (e.g., filtering and cross-tabs) to enrich your understanding of the results.

Summary // Assessment and benchmarking helps focus your time and financial resources for greatest impact and moves your institution from a
debate about what is wrong to a discussion of possible solutions. Closing the assessment loop by creating and implementing improvement
actions guarantees forward progress.

2011-12 EBI Teacher Education Exit Assessment 2
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GLOSSARY OF TERMS

Below is a compilation of terms used in this report.
% Total // Relative size of the respondent population.
All Institution Mean // Mean of the aggregated results of all participating institutions.

Carnegie Class Mean // Mean of the aggregated results of the institutions in your Carnegie Classification. If the number of institutions in the
class is two or fewer, the results will not be reported to protect anonymity.

Categorical Questions // Categorical questions are closed-ended questions that ask the respondent to choose an answer(s) that best represent
their situation. Typical categorical questions are age, gender, and class standing

Contribution // The “contribution to the variance” as explained through the regression analysis. Essentially, this refers to the amount each
predictor contributes to the overall variance. The larger the contribution, the larger the impact the factor has on the dependent factor.

Factor // A group of statistically-related questions which describe a broad concept more completely than just a single question.

Goal // The goal value, set by EBI, is a value of 5.50 on a 7-point scale or a value of 75% on the performance scale. Different performance
indicators are given based on its relationship with the goal. " indicates that the goal was met. Il indicates the goal is within reach. B indicates
the performance is well below goal.

Mean // The average (the sum of the values divided by the number of respondents) of the item.

Mean Range // The difference between the minimum mean (Min) and maximum mean (Max) across populations provides a range of means
which gives a measure of the variation of the data.

N // Number of respondents to that item.

Negative Correlation (NEG) // The relationship between an independent factor and the dependent factor where the factors move in opposite
directions. In other words if the factor’s mean decreases, then we would expect the mean of the overall performance factor to increase.

Non-Factor Questions // Scaled questions that are relevant but not statistically related to a factor. Results of these questions are reported
individually.

Not a Predictor (NP) // A factor which does not contribute to the variance thus is not a predictor of the dependent variable. Because this factor
is not a predictor, changes to its performance will not impact the dependent factor.

Not Reported (NR) // In order to protect participant anonymity, EBI will not report population data when the number in that population is five or
fewer. In order to protect institutional anonymity, EBI will not report performance values for the Carnegie Class if the number of institutions in the
class is two or fewer.

Performance // Mean scaled from 0-100%. The translation is: “1” on the 7-point scale equates with 0% performance, “4” equates to 50%
performance, and “7” equates to 100% performance.

Predictor // Predictor status of the factor as calculated from the regression analysis. The strongest predictor is labeled as “1st”, the second
strongest is “2nd”, and so forth. We label factors that do not contribute to the variance as “NP” (non-predictor).

Rank // Sorting the institutions from highest performance to lowest performance, your institution’s rank is determined. Note, your institution’s
data is included when we calculate your institution’s ranking within that comparison group (e.g., your institution’s Select 6 rank is out of 7
institutions since your institution is included in the rank).

Response Rate // The number of participants who completed the assessment divided by the total number of participants attempted to survey.

2011-12 EBI Teacher Education Exit Assessment Survey Summary /1l 4
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EBI Executive Summary 2011-12


Unit Assessment System Chart




		Data Collected (Internal/ External)

		Collection


Timeline

		Data Format

		Staff Collecting Data

		Staff  Summarizing Data

		Summary & analysis timeline

		Summary & analysis format

		Distributed to

		Used for Program Improvement



		I. Assessment of Candidates



		Initial Programs



		Grade point average

 (I)

		Prior to entry into Teacher Ed

		Protocol

		Assessment Center



		Assessment Center




		June

		Excel file with means, comparison of EDU to the University

		Teacher Ed. faculty

		If decline trend evident, presented to faculty & Chair for review



		Teacher Education Interview


(I)

		Foundations of Ed.

		Score Forms

		Instructors

		NCATE Coordinator

		June

		Excel file with mean scores

		Teacher Ed. faculty

		If decline trend evident, presented to faculty & Chair for review



		Student Observer Evaluations (I)

		Foundations of Ed.

		evaluation form

		Instructors

		NCATE Coordinator

		June

		Excel file with mean scores

		Teacher Ed. faculty

		If decline trend evident, presented to faculty & Chair for review



		Portfolio Level 2, GPA overall & in required courses

(I)

		Prior to entry into Teacher Ed

		Protocol

		Dept. secretary

		Dept. secretary

		ongoing each semester

		Database

		TEF, Admission/ Retention Committee

		Presented to ARC to determine admission to Teacher Ed



		OGET


(E)

		Prior to Entering TE Program

		CEOE Report Summary

		OCTP/NES

		NCATE Coordinator

		June

		Excel file with mean scores

		Teacher Ed. faculty, Teacher Ed Council

		If decline evident, presented to TEC. Based on their recommendation,  Deans and Dept. Chairs modify entry requirements to TE



		OSAT


(E)

		Prior to student teaching

		CEOE Report Summary

		OCTP/NES

		NCATE Coordinator

		June

		Excel file with mean scores

		Teacher Ed. faculty, Teacher Ed Council 

		If decline evident, presented to TEC. Based on their recommendation,  Deans and Dept. Chairs modify course  requirements



		Student Teaching Evaluations


(E & I)

		Prior to Exiting ST

		 Evaluation Form

		Clinical

faculty




		Assessment Center (starting F06)

		June

		Excel file with mean scores

		Teacher Ed. faculty

		If decline evident, presented to TEC. Based on their recommendation,  Deans and Dept. Chairs modify   course requirements





		Portfolio Level 3


(I)

		Before entering ST

		Scoring rubric

		Teacher Ed. faculty

		NCATE Coordinator

		deadline each semester

		Excel file with mean scores

		Database

		Candidate must document 10 Competencies at Acceptable or Target

level before clinical practice



		OPTE


(E)

		Prior to certification

		CEOE Report Summary

		OCTP

		NCATE Coordinator

		June

		Excel file with mean scores

		Teacher Ed. faculty, Teacher Ed Council

		If decline evident, presented to TEC. Based on their recommendation,  Deans and Dept. Chairs modify Professional Ed. requirements





		Portfolio Level 4 & Culminating Performance Assessment

(I)

		Upon Program Completion 

		Scoring rubrics

		NCATE Coordinator

		NCATE Coordinator

		June

		Excel file with mean scores

		Teacher Ed. faculty

		If decline evident, presented to TEC. Based on their recommendation,  Deans and Dept. Chairs modify Professional Ed. requirements



		Follow up Surveys of Graduates


(I)

		Post Graduation / Residency

		Survey

		NCATE Coordinator

		NCATE Coordinator

		June

		Total percentages item analysis; mean scores

		Teacher Ed. faculty

		If decline evident, presented to TEC. Based on their recommendation,  Deans and Dept. Chairs modify   course requirements



		Internship/ Residency Year Evaluation Data 


(E & I)

		Post Graduation / Residency

		Resident Year Committee Final Recommend-ation

		Coordinator of Field Experiences

		NCATE Coordinator

		June

		Summary Report; %  of RY’s recommended for certification

		Teacher Ed. faculty

		If decline evident, presented to TEC. Based on their recommendation,  Deans and Dept. Chairs modify Professional Ed. requirements



		Advanced  Programs



		GRE or minimum GPA & credit hours, recommendations

(E)

		Upon Entry to Graduate School

		Admission form

		Graduate School

		Graduate School

		June(using previous academic year data)

		database

		Graduate faculty

		If decline evident, presented to Graduate Council;  may recommend  Deans and Dept. Chairs modify Graduate Program entry requirements



		Portfolio-entry level

(I)

		Upon completion of 9 credit hrs.

		Portfolio protocol

		Graduate faculty

		Graduate faculty

		June

		database

		Graduate faculty

		If decline evident, presented to Graduate Council for review. 





		Portfolio-exit level

(I)

		Upon completion of  program

		Portfolio protocol

		Graduate faculty

		Graduate faculty

		June

		database

		Graduate faculty

		If decline evident, presented to Graduate Council;  may recommend  Deans and Dept. Chairs modify Graduate Program  requirements



		OSAT


(E)

		Prior to certification

		CEOE Report Summary

		OCTP/NES

		NCATE Coordinator

		June

		Excel file with mean scores

		Graduate faculty 

		If decline evident, presented to Graduate Council. Based on their recommendation,  Deans and Dept. Chairs modify course  requirements





		Follow up Surveys of Graduates


(I)

		Post Graduation / Residency

		Survey

		NCATE Coordinator & program faculty

		NCATE Coordinator & program faculty

		June

		Total percentages item analysis; mean scores

		Graduate faculty

		If decline evident, presented to TEC. Based on their recommendation,  Deans and Dept. Chairs modify   course requirements



		II. Unit Effectiveness: Faculty and Programs



		Graduate and Undergraduate Enrollment Data


(I)

		each semester

		IPEDS

		Institutional Research, Registrar

		Institutional Research, Registrar

		June

		sum totals

		Teacher Ed. faculty

		Based on recommendations from TEC departments make adjustments in course offerings



		Student Appeals


(I) 

		each semester

		Appeals Committee

		Chairs of Appeals Committees




		NCATE Coordinator

		June

		Summary Report of Appeals

		Teacher Ed. faculty

		n/a



		Course/Instructor Evaluations


(E)

		each semester

		Summary

		Assessment Center

		Assessment Center

		June (for previous academic year)

		Excel file with means, comparison of EDU to the University 

		Teacher Ed. faculty

		If decline evident, Faculty & Chairs  modify programs or policies



		EBI Exit Survey

		Upon Program Completion

		Survey

		EBI

		EBI

		July

		data  tables with means, graphs

		Teacher Ed. faculty

		If decline evident, presented to TEC. Program faculty/ chairs modify course requirements.



		Follow up Surveys of Graduates


(I)

		Post Graduation / Residency

		Survey

		NCATE Coordinator

		NCATE Coordinator

		June

		Total percentages item analysis; mean scores

		Teacher Ed. faculty

		If decline evident, presented to TEC. Based on their recommendation,  Deans and Dept. Chairs modify   course requirements



		Program Review (including course syllabi, Matrix crosswalk courses/standards)


(E) 

		every 5 years

		Individual Program Review

		program area faculty

		program area faculty

		every 5 years

		Matrix

		Teacher Ed Faculty Graduate Council, Deans

		Programs Not Nationally Recognized submit revised report. Graduate Council may recommend department chairs and deans make changes to programs



		Faculty Evaluation by Chair

		annual (non-tenure) or 3 years (tenured)

		Protocol

		Dept. Chair

		Dept. Chair

		same as collection

		n/a

		Deans

		Used to improve faculty performance; make promotion decisions



		III. Unit Operations



		Minutes of  Teacher Ed Faculty Meetings


(I)

		each meeting

		minutes format

		faculty

		faculty

		June

		collection of minutes

		Teacher Ed. faculty, 

		n/a



		Minutes of Teacher Ed Council Meetings


(I)

		each meeting

		minutes format

		Certification Officer

		Certification Officer

		June

		collection of minutes

		Teacher Ed. faculty, Teacher Ed. Council

		Based on recommendations from TEC, Deans & Provost modify programs & policies



		Faculty Professional Development & Service

		annually

		Protocol

		NCATE Coordinator

		NCATE Coordinator

		July (for previous academic year)

		check list

		Dept. Chairs

		Chair or PD Committee reviews for quantity & quality



		Faculty Grievance Data


(I)

		each meeting

		Grievance Committee minutes

		Committee

		Committee

		June

		collection of minutes

		Teacher Ed Council, Graduate Council

		Based on recommendations from TEC or GC, Deans & Provost modify  policies





Unit Assessment System chart


Section IV. Areas for Improvement

Summarize activities, assessments and outcomes toward correcting AFI(s) cited in the last Accreditation Action
Report, if applicable.

Areas for Improvement related to Standard 1 cited as a result of the last NCATE review:

j Candidates in the Secondary Principal program do not achieve the state pass rate on the

licensing exam.

The Secondary Principal subject area test pass rate has improved since 2006. The pass rate for the Principal's Common Core
(also required for Secondary Principal certification) is over 90% for the past 2 years. The pass rate for the Elementary Principal
subject area test is also over 90%. If the Secondary Principal and Common Core pass rates are averaged, the pass rate is over
80%.

Areas for Improvement related to Standard 2 cited as a result of the last NCATE review:

j Data for some programs are not systematically collected, summarized, or analyzed by (TP)| (ADV)

the unit or shared to improve program quality, or unit operations.

(ITP)| (ADV)

ﬂ The unit does not coordinate information technologies to maintain its assessment

system.

The unit has collaborated with the university's Office of Assessment to electronically collect and analyze data from student teacher
summative evaluations, the Culminating Performance Assessment (teacher work sample). This data is provided by university
faculty and PK-12 cooperating teachers. The Assessment Office also collects data from student teacher evaluation of cooperating
teachers and follow-up surveys of M. Ed completers. The NCATE Coordinator maintains a web page with relevant information that
faculty can access to make informed decisions on program improvement. It includes data such as certification exam scores,
Culminating Performance Assessment scores, portfolio scores, student teacher evaluations and follow-up survey results from
graduates and administrators (who supervise student teachers) for the past three years. Program report writers for each individual
SPA are able to easily access the data, summarize it, and analyze it for program improvement. Monthly certification exam score
reports are emailed to program coordinators by the NCATE Coordinator. The Unit continues to use the Educational Benchmarking
Inc. exit survey for student teachers each semester. This data is returned to the Unit in electronic format that allows the data to be
manipulated as needed. Data is reviewed and analyzed each year during a teacher education faculty meeting. School Counseling
and Psychometry candidates began using TaskStream electronic portfolios in Spring 2013.

Areas for Improvement related to Standard 4 cited as a result of the last NCATE review:

j Candidates have limited opportunities to interact with faculty from ethnically diverse (ITP)

groups. (ADV)

Dr. Randy Barnett is our only ethnic minority (Native American) faculty member. Since he teaches all sections of Education
Psychology (required of all candidates), he is able to interact with all candidates. The University advertises faculty vacancies in
national publications. Faculty and administrative vacancies are forwarded to numerous colleges and universities. However, the
number of minority applicants remains small. . During 2010-11, minorities accounted for 15% of the applicants for
teaching/administrative positions at the University. The Unit invites several minority guest speakers each semester to compensate
for the lack of ethnic diversity in our EDU faculty. These minority guest speakers are public school teachers and administrators
from our service area. To ensure all candidates have the opportunity to interact with these guest speakers, they will be scheduled
for all sections of Foundations of Education and Media and Technology courses required for all candidates.

Areas for Improvement related to Standard 6 cited as a result of the last NCATE review:

1.| The unit does not effectively govern, manage and coordinate all of its programs or
operations.

2.|Excessive faculty workloads impact the unit's ability to consistently engage in best
professional practice.

IAccording to the Offsite BOE Report dated November 13, 2012, this AFI has been corrected from the last visit. The rationale:
based on documents and the current organizational structure, the TEC is now governing and managing the unit programs. During
the 2011-12 academic year, the average undergraduate education faculty load was 15 hours per semester. Graduate faculty load
was higher but a new graduate faculty member has been hired for the 2012-13 school year. Faculty load reports include
intercession courses (taught outside spring and fall semesters). Education faculty workloads are comparable to faculty loads in
other academic departments. Faculty members are regularly in classrooms (both for student teacher supervision and graduate
internship supervision) and have an annual budget to attend professional development in order to promote best professional
practice. Additionally, all faculty members are engaged in research and service activities. This AFI was removed during the recent




continuing accreditation visit in March 2013.

Section V: Continuous Improvement Pathway

1. Check the standard your unit has selected to move toward target level for your next onsite visit.
e Std. 1 e Std. 2 b Std. 3 e Std. 4 e Std. 5 e Std. 6

2. Summarize progress toward target level performance on the standard(s) selected.

t the initial level, all programs require candidates to complete a minimum of 60 hours of field experience prior to student teaching.
his begins in the Foundations of Education course with 30 hours of field experience, of which 10 hours must be in a diverse
etting, which is defined by either 40 percent ethnicity other than Caucasian or 50 percent or more students qualifying for
ree/reduced meals. The remainders of the field experience hours are completed through other required coursework, such as
ethods courses and Principles of Teaching. All but one program (Music) exceeds the 60 hour minimum, with the largest number
f hours documented at 198 hours (Early Childhood). At the initial level, the placement process begins with candidates submitting
nline applications for field experiences, which are received by the coordinator of field experiences. He uses this information to
ommunicate with area schools to identify potential placements, based on criteria that have been established by the unit for
pproved schools and cooperating teachers. District administrators consider requests and confirm placements for their teachers.
tudent teaching consists of 13 weeks of full-time field experience supervised by a cooperating teacher. Cooperating teachers (CT)
re required to have at least three years of teaching experience and not be in their first year of teaching at a specific school. They
ust also hold a teaching certificate in the endorsement area of the placement. To ensure that cooperating teachers are prepared
or their role in the student teaching process, a cooperating teacher handbook is available to provide new mentors with information
nd strategies related to the experience. A cooperating teacher seminar is also held each year to meet with teachers and orient
hem on the process of student teaching and the expectations of the CT role. Cooperating teachers are required to formally
omplete formative and summative assessments for teacher candidates throughout the student teaching process, in collaboration
ith the university supervisor, and provide ongoing feedback to the candidate. The final student teaching evaluation is completed
ointly by the cooperating teacher and the university supervisor.
dvanced candidates must successfully complete an internship/practicum under the supervision of a PK-12 mentor. This field
xperience ranges from 107 hours for reading specialist to 150 hours for school counseling/psychometry to 200 hours for
ducational administration candidates. All programs have developed a handbook which describes in detail the placement process.
dvanced candidates receive formative and summative evaluations during their field experience by their PK-12 mentor and
niversity supervisor.

3. Summarize data to demonstrate that the unit continues to meet Standard 2: Assessment System and Unit Evaluation in
the area of unit operations. Submit sample data/evidence/exhibits, one or two samples.

he Unit also collects a significant amount of data to evaluate faculty and program performance. Course/Instructor evaluations are
ompleted by candidates in every course each semester. This data is collected and tabulated by the University Assessment Center
nd returned to Associate Deans and department chairs for dissemination to individual faculty. Course/instructor evaluations for
nit faculty are consistently higher than the mean scores of the university as a whole. University policy also requires annual
valuations for non-tenured faculty and periodic evaluation of tenured faculty.
he most compelling data on faculty, program and unit performance comes from the EBI Teacher Education Student Assessment
enchmarking Project. The Unit has several years of data from the this project which provides a systematic, comprehensive, and
onfidential comparison of SWOSU students' perceptions and satisfaction to those of students at other participating schools.
outhwestern is one of 50 institutions in the nation to participate. Fourteen factors are evaluated by the survey which is comprised
f 70 questions. Factor analysis is used to derive the factors or constructs. Cronbach’s Alpha is then used to determine the
eliability and internal consistency of each factor with an Alpha of 0.5 considered acceptable. Alpha’s for these factors range
rom .74 to .94 which indicates very high reliability and consistency. The 14 factors analyzed by the EBI Assessment are: 1) Quality
f Instruction, 2) Learning Theories, Teaching Pedagogy/Techniques, 3) Research Methods, Professional Development, Societal
Implications; 4) Aspects of Student Development (candidate ability to plan lessons, enhance student intellectual/social
evelopment, manage behavior, motivate); 5) Classroom Equity and Diversity, 6) Management of Education Constituencies
candidate ability to collaborate with parents/colleagues); 7) Assessment of Student Learning; 8) Satisfaction with Faculty and
ourses, 9) Administration Services (quality of advisement, course availability); 10) Support Services (availability of library and
echnology); 11) Fellow Students in Program; 12) Student Teaching Experience; 13) Career Services and 14) Overall Program
ffectiveness. SWOSU scores are consistently among the highest when compared to other smaller regional universities that
articipate in EBI (summary attached). EBI and exit survey data from student teachers also indicated that a significant number of
andidates wanted more preparation in classroom management. A one day seminar on classroom management is now offered to
andidates each semester before they begin their daily student teaching assignments. The seminar uses experienced teachers and
case study approach to enhance the classroom management skills of candidates.
copy of the unit evaluation system is also attached which outlines the assessments/transition points, timeline for data collection,
nd how its used to improve operations.



Exhibits that support the narrative: @? EBI Executive Summary 2011-12 @? Unit Assessment System chart

Report Preparer's Information
Name: Dr. Ray Read

Phone: 580.774.3235

E-mail: ray.read@swosu.edu



